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Inclusivity in Assessment and Feedback  
Identifying Need 
The purpose of assessment is both to support learning and enable staff to make a judgement about 
the extent to which students have met the intended learning outcomes (QAA, 2018).  The design of 
an assessment has implications that stretch beyond what we are intentionally assessing; without 
careful thought, an assessment’s design can unwittingly disadvantage students, preventing them from 
being able to demonstrate their learning.   
 
You are required to make reasonable adjustment for students with a protected characteristic, as 
defined by the Equality Act (2010), e.g. extra time or offer an alternative to an examination.   
However, if there are several students on your module with diverse needs, you may potentially need 
to write a number of additional different assessments.  Rather than relying on reactive (individualised) 
adjustments, inclusive practice would be to consider utilising a mix of different assessment types and 
offering all students choice in their assessment.   
 

Checklist† 
1.1 Do you apply the principles of good assessment design and feedback to your 

assessments?  
The principles of good assessment design and feedback remain fundamental when considering 
inclusive assessment.  Key principles include:  

� constructive alignment (Biggs, 2003),  
� clear and transparent assessment criteria that is communicated to and understood by 

students. 
 

Feedback should be:  
� linked to the assessment criteria and intended learning outcomes.   
� frequent and timely so that it can feed into future work. Communicate to students about when 

to expect to receive feedback.   
� understandable, both in terms of legibility and language used.  Students might not necessarily 

understand what is required if they are asked to ‘demonstrate greater critical thinking’, for 
example.   
 

Make use of a variety of forms of feedback but ensure that it is highlighted as feedback, e.g. online 
feedback, a facilitated discussion between tutors and students, peer feedback, generical feedback, 
MP3 recordings etc.   
 
See Gibbs and Simpson (2004) to gain a greater understanding of good assessment principles. See 
Nicol, D. J. and Macfarlane-Dick, D. (2008) to gain a greater understanding of the seven principles of 
good feedback.   
 

1.2 Can you utilise a variety of assessment methods?  
Using a range of appropriate forms of assessment enables students to expand their ability to think 
critically and develop a broader skill set.  Rather than relying chiefly on one or two assessment 
methods, consider increasing the diversity of assessment methods. For example, the use of in-class 
tests; multiple-choice questions; group presentations; viva voce; self and peer assessment; creation 
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of audio-visual material; performance; reflective diaries or laboratory work.  A diverse ‘mix’ of 
assessment methods will ensure that individual students are not disadvantaged by specific forms of 
assessment, varying assessment activities will also help develop a broader range of personal and 
employability skills (Brown & Glasner, 2003). 
 

1.3 Can you incorporate choice into your assessments?  
Introducing assessment choice can empower students to take responsibility for their learning and in a 
number of cases assessment choice has been shown to eliminate the need for modified assessment 
provision (MAP) (Francis, 2008). When developing assessment choice, consider activities that 
simulate real-life contexts, even if it is just an abstraction of real professional practice. For example, 
students may be asked to write a report on current news events associated with an aspect of their 
discipline. Real-life contexts are likely to improve student engagement with assessment (Lombardi, 
2007). However, choice should be used with caution. It is also important not to overwhelm students 
with too much choice (O’Neill et al., 2010). Prepare your students by discussing the differences 
between the given assessment choices. It will also be helpful to provide examples of the choice along 
with clear assessment criteria to help students understand the difference. For certain assessment 
methods that are essential to the course (e.g. field work or laboratory work), some reasonable 
adjustment might be required, but consideration should first be made to design inclusive assessment 
which does not require modified provision. 
 

1.4 Do you design inclusive exams?  
For subjects where examination is an essential requirement by the professional body, consideration 
should be given to design inclusive examinations. Ways of making examinations more inclusive 
include:  

� scheduling, i.e. time of examinations;  
� choice of examination method (open or closed book, take home examination);  
� length of examination;  
� weighting of the examination;  
� the structure of examination questions (open or closed questions, multiple choice questions);  
� enabling all students to type examinations; and  
� providing opportunities for students to practice examinations 

 

1.5 Do you prepare your students and enhance their assessment literacy? 
Prepare and support students in the assessment process by: 

� giving clear guidelines,  
� access to marking schemes,  
� organising assessment specific tutorials and  
� providing opportunities to practice via class tasks or formative assessment 

 
Timetable peer assessment / peer support sessions, e.g. activities which involve learners assessing 
each other’s or example pieces of work using the official marking criteria. 
 

1.6 Have you considered how technology can assist?  
Technologies have the potential to enhance assessment practices by creating more diverse 
assessment methods and choice (Ball, 2009). A range of technologies are available that can support 
the submission of coursework, improve feedback processes and reduce the risk of plagiarism (Bull & 
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McKenna, 2004). For example, assessment materials made available on LEARN can improve access 
and offer students the opportunity to submit their work electronically. Consider the use of , LEARN 
Quiz, podcast, online/ typed exams rather than handwritten examinationss (Mogey et al., 2008) and 
audio or video feedback. The University’s Technology Enhanced Learning officers 
(https://www.lboro.ac.uk/services/cap/about/people/) can provide you with further support. It is 
important to arrange appropriate induction and training to ensure all students are able to access and 
utilise the technology.  
 
† (Adapted from advice at the University of Plymouth, 
https://www.plymouth.ac.uk/uploads/production/document/path/2/2401/7_Steps_to_Inclusive_Assess
ment.pdf 
https://www.plymouth.ac.uk/uploads/production/document/path/3/3212/Inclusivity_Quick_Advice.pdf 
and University of Sheffield https://www.sheffield.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-
learning-and-teaching-handbook.pdf 
 

Case Studies 
Video case studies from the University of Plymouth can be found at: 
https://www.plymouth.ac.uk/your-university/teaching-and-learning/inclusivity/case-studies-of-good-
practice 
Including one on inclusive assessment 
 
And at:  
https://www.plymouth.ac.uk/your-university/teaching-and-learning/inclusivity/inclusive-assessment 
 

Resources 
Rethinking Assessment 
https://www.plymouth.ac.uk/uploads/production/document/path/5/5447/RethinkingAssessment.pdf 
 
Inclusivity – Quick Advice 
https://www.plymouth.ac.uk/uploads/production/document/path/3/3212/Inclusivity_Quick_Advice.pdf 
 
The Inclusive Learning and Teaching Handbook 
https://www.sheffield.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-learning-and-teaching-
handbook.pdf 
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